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ABSTRACT 
 
Muhammad Fitriyanto, IMPROVING ENGLISH VOCABULARY 
MASTERY OF THE FIFTH GRADE STUDENTS OF SDN GURAWAN 
SURAKARTA BY USING CONTEXTUAL TEACHING AND LEARNING 
(CTL) ( A Classroom Action Research). Thesis, Surakarta: Teacher Training 
and Education Faculty, Sebelas Maret University Surakarta, April 2010 
 
 
This research was carried out to show how Contextual Teaching and 
Learning (CTL) is used to improve the students‟ vocabulary mastery. The 
researcher conducted a classroom action research from January to February 2010 
at Class 5 SDN Gurawan Surakarta. 
The researcher conducted the teaching learning activities in two cycles. 
Each cycle consisted of four steps: planning, implementation, observation, and 
reflection. In cycle one, the researcher tried to make the students more enjoyable 
in doing the activities in the classroom and to make them become more interested 
with the lesson so that their vocabulary mastery might increase by applying CTL. 
In this cycle, the students‟ vocabulary mastery increased but not optimally yet. 
Moreover, there were still problems that arose in this cycle; some students were 
still shy and were confused with some of the teacher‟s commands. In cycle two, 
the researcher tried to solve the previous problems by focusing on the students‟ 
comprehension toward the commands to make the teaching and learning process 
more effective and doing the activities in group first before in individually. The 
researcher gave more meetings and repetition to ensure that the students were 
ready to speak and were not shy anymore. In this cycle, the researcher was able to 
solve the problems and the lesson run well. 
From the explanation above the researcher concluded that after he 
conducted the actions the students‟ vocabulary mastery increased optimally. 
Before he conducted the actions the mean score of the pre-test was 55.4, and after 
doing the actions the mean score of the post-test was 81.6. 
The result of the research shows that after implementing the CTL, the 
students‟ level of enjoyment in doing the activities in the classroom increased. 
The students were not shy any longer and enjoyed in doing the activities. Finally, 
their vocabulary mastery improved well. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
English is an international language. Therefore, the need to learn the 
language cannot be avoided. It is very important to teach English as a foreign 
language to children. It is so, because they are able to learn foreign languages 
more naturally and to some extent more easily than older learners (Reilly and 
Ward, 1997:97). Children, usually called young learners, have their own 
characteristics. Therefore, in teaching English to young learners, the teacher 
should consider what techniques are suited to their characteristics so that they can 
learn the language well. To reach the learning goal, that is to improve their 
English achievement, the teacher should create interesting and enjoying teaching 
learning activities. 
A good teacher should ensure that his/her teaching methods are suited to 
the level of cognitive development reached by the children at their schooling 
stage, and thus avoid many of the behavior problems that occur when children 
become bored and unable to follow what is being said. Routine activities in 
learning can make the students bored. As the consequence, their motivation and 
participation in learning will decrease. Further, their achievement can not improve 
well. 
The writer is an English teacher in an elementary school, is SDN 
Gurawan no.65 Surakarta. Based on his experience, one of the problems faced in 
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the teaching learning process is that the students‟ motivation in learning English is 
still low. As a result, their vocabulary can not improve well and their vocabulary 
mastery is still low. It is indicated in their behaviors during the teaching learning 
process. At the beginning of the lessons, the students are enthusiastic to answer 
the teacher‟s greeting but then they are not interested anymore in the material, 
which is given by the teacher. Students do not finish their task because they prefer 
talking to their friends to doing the task. Sometimes, the students just keep quiet 
and do nothing. Students feel bored with the technique used by the teacher. The 
teacher uses students‟ worksheet as the only source of material. So, there is a lack 
of the material sources.  
One of the components to improve the process of teaching and learning 
English as a foreign language is vocabulary. That is teacher cannot ignore the 
teaching of vocabulary because it is the basis for learners to the success of 
studying higher level. Hence, teaching vocabulary in early stage or in the 
elementary school is very essential. Teacher should give certain attention in 
teaching vocabulary and decide the area of words that become the basic need for 
the children.  
The success in teaching vocabulary crucially depends on the interaction 
between the teacher and the students, and on the students' work put into 
assimilation and practicing of new words. Burns and Broman say that the teacher 
must give attention to develop the vocabularies of each child through carefully 
planned instruction and to do so, he or she must be aware of what words are 
(verbal representation of concept) and how they are formed (1975: p. 295).  
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It is important for the teacher to choose an appropriate method in 
teaching vocabulary. One of the methods that is appropriate in those situations is 
Contextual Teaching and Learning (CTL). Johnson (2002) stated in Alwasilah 
(2007: 19), Contextual Teaching and Learning (CTL) is described as an 
educational process that aims to help students to see meaning in the academic 
material they are studying by connecting academic subjects with the context of 
their daily lives, that is, with context of their personal, social, and cultural 
circumstances. When students realize how important the subject is, it will make 
the students put more attention on the teaching-learning process and motivate 
them to get more information about the subject. To achieve this aim, the system 
encompasses the following eight components: making meaningful connections, 
doing significant work, self-regulated learning, collaborating, critical and creative 
thinking, nurturing the individual, reaching high standards, using authentic 
assessment. 
This research will be conducted through CTL because of some reasons. 
Getting closer look, CTL is very unique because the main characteristic of CTL is 
discovering meaning. Discovering meaning means that when the students learn 
academic material, they are stimulated to relate the academic subject with the 
context of their daily lives. Therefore, they will find meaning by making that 
connection, because all of the theories of academic subject will be meaningful 
when they can see its function or application in their daily lives. By seeing 
meaning, the students will be more easily to grasp the knowledge or the skills they 
have obtained and they can also practice it in their daily lives, especially in 
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learning vocabulary. Besides, CTL is also pleasing because the students as 
humans have intrinsic motivation to find meaning of their own life. Therefore, it 
will not burden them to find meaning in every academic material; on the contrary, 
it will stimulate them to learn enthusiastically. 
Based on the explanation above, the writer is interested to conduct an 
action research. He tries to improve the students‟ English Vocabulary by using 
Contextual Teaching and Learning (CTL). Therefore, he would like to do a 
research entitled: “IMPROVING ENGLISH VOCABULARY MASTERY OF 
THE FIFTH GRADE STUDENTS OF SDN GURAWAN SURAKARTA BY 
USING CONTEXTUAL TEACHING AND LEARNING” 
 
B. Problem Limitation 
The writer limits the problem on improving the students‟ English 
Vocabulary through the Contextual Teaching and Learning. 
 
C. Problem Statement 
In order to make the study easier, the problem is formulated as follows: “Is 
Contextual Teaching and Learning able to improve the English Vocabulary 
Mastery of the fifth grade students of SDN Gurawan Surakarta?”  
 
D. The Objective of The Study 
The study aims at finding the answers to the questions stated in the 
problem statement. Therefore, the objectives of the study will be finding how 
vocabulary mastery of SDN Gurawan Surakarta can be improved by using CTL. 
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E. Benefit Of The Study 
The writer expects the research will be able to give some benefits. It 
gives benefits for the teacher in trying to solve the problems in teaching English to 
children. The teacher has another variety in teaching English. To the researcher, 
many new valuable experiences especially in teaching English are useful for his 
preparation to be an English teacher in the future. To the other researchers, the 
result of the study hopefully will be the inspiration to solve the problems which 
may arise in the teaching learning process, especially teaching English. Moreover, 
it is expected to be the inspiration to increase the quality of teaching learning 
English. 
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CHAPTER II 
LITERATURE REVIEW 
 
A. Review on Contextual Teaching and Learning 
1. The Definition of Contextual Teaching and Learning 
CTL according to Johnson (2002) in Alwasilah (2007:19) is described as 
follows: 
An educational process that aims to help students see meaning in 
the academic material they are studying by connecting academic 
subject with the context of what their daily lives, that is with 
context of their personal, social, and cultural circumstances. To 
achieve this aim, the system encompasses the following eight 
components: making meaningful connection, doing significant 
work, self-regulated learning, reaching high standard, using 
authentic assessment. 
 
 Depdiknas (2003:5) states that CTL is a concept of learning which can 
help teacher to make a connection between subject matter with the situation of 
real world and encourage students to relate knowledge they have with the 
application in their daily live by involving seven component, namely: 1) 
Constructivism; 2) Questioning; 3) Inquiry; 4) Learning Community; 5) 
Modeling; 6) Reflection; and 7) Authentic assessment 
 The Washington State Consortium for CTL (2001) in Nurhadi et al 
(2004:12) formulates the definition of CTL as follows: 
Contextual teaching is teaching that enables students to reinforce, 
expand, and apply their academic knowledge and skills in a variety 
of in-school and out-of-school setting in order to simulate or real-
world problems. 
Contextual learning occurs when students apply and experience 
what is being taught referencing real problems associated with their 
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roles and responsibilities as family members, citizens, students, 
and workers. Contextual teaching and learning emphasizes higher-
level thinking, knowledge transfer across academic disciplines, and 
collecting, and analyzing and synthesizing information and data 
from multiple sources and viewpoints. 
 
Center on Education and Work at the University of Wisconsin-Madison 
(TEACHNET) in Nurhadi et al (2004:12) describe CTL as a conception of 
teaching and learning which help teachers to relate between subject matter 
content and real world situations. It also motivates students to connect 
knowledge and its application to their live as family members, citizens, and 
workers and engage in the hard work that learning requires.  
The definitions of CTL above can be summarized as an educational 
process that aims to help teacher relate subject matter content to real world 
situations and motivate students to connect knowledge they are studying with 
its application to the content of their daily lives, that is as family members, 
citizens, students, and worker. These aims can be achieved by encompassing 
the seven components, namely: Constructivism, Questioning, Inquiry, 
Learning Community, Modeling, Reflection and authentic assessment. 
2. The Component of CTL 
Nurhadi et al (2004:33-51) give explanation for the seven components of CTL 
as follows: 
a. Constructivism 
Constructivism constitutes a philosophy of CTL, that is: knowledge is 
constructed little by little by humans, of which the result is expanded 
through the limited context and not in sudden way. Humans have to 
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construct the knowledge and give meaning trough experiences. It can be 
said that, here, the strategy of acquiring the knowledge is emphasized more 
than the number of knowledge the students can get. In order to facilitate 
those processes, teacher has to: 1) Process the knowledge becomes 
meaningful and relevant to students; 2) Give chances for students to find 
and apply their own ideas; 3) Make students realize that they should apply 
their own strategy in learning. 
b. Inquiry 
Inquiry means finding something. It is the main part of CTL activities. In, 
CTL, students are expected actively to acquire the knowledge by finding 
it, not only remembering or memorizing the facts given by teachers or any 
other source. Therefore, teachers have to design activities which direct to 
the inquiry activities in any subject matter. 
c. Questioning 
Knowledge which people have, started from the desire to ask question. 
Questioning constitutes a main strategy of CTL. In teaching and learning 
process, questioning is viewed as teaching activities to encourage students 
to know something, to guide them to get information, to evaluate students‟ 
thinking ability, and to train them to think critically. The questioning 
activity includes: exploring information, confirming what have been 
know, and focusing the attention to the aspects which have been known 
yet. 
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d. Learning Community 
In learning community, the result of the learning process can be obtained 
trough cooperation with other persons, because students can share their 
knowledge with their friends. They can help each other to get information 
that they need and overcome the problems together. These activities will 
run well if there are no students who dominate the communication, who 
fell reluctant to ask question, who consider themselves that they are the 
smartest students. They have to listen and give respect to each other, thus 
they will not only get knowledge, but they will also be able to learn how 
to cooperate in a community. 
e. Modeling 
In learning certain skills or knowledge, learners need model which can be 
imitated. Basically, modeling is expressing the ideas which teachers think, 
demonstrating how students can learn, doing something which teachers 
want their students do that. Modeling can be done by teacher. Beside that, 
students can also be model, especially who have achievement more than 
others in certain skill. Learner can also learn something from person who 
is invited in classroom and asked to give model, such as an athlete, a 
native speaker, and etc. 
f. Reflection 
Reflection covers: 1) the way of thinking about something that has been 
learned or done; 2) the response of event, activity, and experience; 3) the 
note about something which has been learned, and felling after getting 
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new ideas. Reflecting can be made in the form of journal, discussion, or 
artwork. 
g. Authentic Assessment 
Authentic assessment is an evaluation procedure in CTL. Nurhadi et al 
(2004:52) write six principles used in authentic assessment. The first is 
teachers have to measure all aspect of learning which covers process and 
product; the second is the assessment can be done during and after 
teaching and learning process; third, teachers can evaluate their students 
through various ways and sources; fourth, a test is only a tool to collect the 
evaluative data; then fifth is tasks given to students have to contain parts 
of their daily lives; and the sixth is assessment must be emphasized on 
knowledge and students‟ ability in applying their knowledge, not on the 
quantity of knowledge. 
Sources which can be used to evaluate students‟ achievement are: 1) 
Project and the report; 2) The result of written test; 3) Portfolio; 4) 
homework; 5) Quiz; 6) Students‟ work; 7) Students‟ performance; 8) 
Demonstration; 9) Report; 10) Journal; 11) Article. 
3. The advantages of using CTL in teaching vocabulary 
It is important for the teacher to choose an appropriate method in 
teaching vocabulary. One of the methods that appropriate in those situations is 
Contextual Teaching and Learning (CTL). Johnson (2002) stated in Alwasilah 
(2007: 19), Contextual Teaching and Learning (CTL) is described as an 
educational process that aims to help students to see meaning in the academic 
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material they are studying by connecting academic subjects with the context of 
their daily lives, that is, with context of their personal, social, and cultural 
circumstances. When student realize how important is the subject, it will make 
student put more attention on the teaching-learning process and motivate 
student to get more information about the subject. To achieve this aim, the 
system encompasses the following eight components: making meaningful 
connections, doing significant work, self-regulated learning, collaborating, 
critical and creative thinking, nurturing the individual, reaching high 
standards, using authentic assessment. 
This research will be conducted through CTL because of some reasons. 
Getting closer look, CTL is very unique because the main characteristics of 
CTL is discovering meaning. Discovering meaning means that when the 
students learn academic material, they are stimulated to relate the academic 
subject with the context of their daily lives. Therefore, they will find meaning 
by making that connection, because all of the theories of academic subject will 
be meaningful when they can see its' function or application in their daily 
lives. By seeing meaning, the students will be more easily to grasp the 
knowledge or the skills they have obtained and they can also practice it in their 
daily lives, especially in learning vocabulary. Besides, CTL is also pleasing 
because the students as humans have intrinsic motivation to find meaning of 
their own life. Therefore, it will not burden them to find meaning in every 
academic material; on the contrary, it will stimulate them to learn 
enthusiastically. 
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There are key words of CTL written by Depdiknas (2008: 6), as follows: 1) 
Real-world learning; 2) Mengutamakan pengalaman nyata; 3) Berpikir tingkat 
tinggi; 4) Berpusat pada siswa; 5) Siswa aktif, kritis, dan kreatif; 6) 
Pengetahuan bermakna dalam kehidupan; 7) Dekat dengan kehidupan nyata; 
8) Perubahan perilaku; 9) Siswa praktek bukan menghafal; 10) Learning 
bukan teaching; 11) Pendidikan (education) bukan pengajaran (instruction); 
12) pembentukan‟manusia‟; 13) Memecahkan masalah; 14) Siswa „akting‟, 
guru mengarahkan; 15) Hasil belajar diukur dengan berbagai cara bukan 
hanya dengan tes. 
4. An Example of Teaching Scenario using CTL Approach 
Depdiknas (2003: 33) gives an example of teaching scenario which is based on 
CTL, as follows: 
SKENARIO PEMBELAJARAN 
1. Guru menjelaskan rencana kegiatan saat itu, yaitu mendeskripsikan benda 
misteri. Kemampuan yang dilatihkan adalah cara mendeskripsikan atau 
menemukan ciri benda-benda. 
2. Siswa dibagi dalam empat kelompok, dengan cara guru menghitung siswa 
satu, dua, tiga, dan empat. Yang nomor satu, masuk kelompok satu, yang 
nomor dua masuk kelompok dua dan seterusnya. 
3. Guru membagi benda yang telah disiapkan. Jangan sampai kelompok lain 
'mengintip'. Kemudian dibagikan juga blangko. 
4. Siswa mendeskripsikan benda misteri dengan mengisi blangko yang ada. 
Pertama menjelaskan ciri benda dengan dua kata, kemudian dalam kalimat. 
Usahakan deskripsinya lengkap, tetapi tidak merujuk pada benda apa itu. 
5. Setelah   15   menit,   secara   bergantian   masing-masing   kelompok 
mendeskripsikan secara lisan benda itu. Setelah itu kelompok lain 
menebaknya. Sebelum menebak, kelompok lain boleh bertanya.  
6. Siswa menyusun sebuah paragraf deskripsi berdasarkan data yang 
diperolehnya secara kelompok. 
 
Several components of CTL can be identified from the teaching scenario 
above. It can be seen in the activity of number 4 where students in each group 
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asked to describe a mysterious thing they have. The way and the effort they do 
in describing the mysterious thing can be included as an inquiry process. Then, 
activity of number   5   constitutes questioning activity, because the students 
(audience) can learn to ask, to propose their idea, and guess the name of the 
mysterious thing described by their friends. The last component contained at 
the teaching scenario is learning community. Learning community can be 
identified when the students work together in their own group and when they 
learn to guess with other group. Reflection can be done by reviewing the 
learning activity at the end of the teaching scenario. 
  
B. Vocabulary mastery 
1. The Nature of Vocabulary Mastery 
It is necessary for one to know what vocabulary is before discussing 
about vocabulary mastery. According to Hatch and Brown (1995:1), the term 
vocabulary refers to a list or set of words for particular language or a list of 
words that individual speakers of language might be. Horn By (1995: 985) 
illustrates that vocabulary is the total number of the words (with their meaning 
and with rules for combining them) make up a language. Vocabulary also 
means; 1) All the words in a particular language, 2) All the words that a person 
knows or uses, 3) A list of words with their meanings, especially in a book for 
learning a foreign language (www.oup.com) Manser also supports these 
definitions. Manser (1995:461) in the Oxford Learners Dictionary states that 
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Vocabulary is the total number of words in a language, all words know to a 
person / used in a particular book, subject, or list of words with their meanings. 
From the definitions above, it may be concluded that vocabulary is the 
total number of words in a particular language that a person knows or uses. 
In the process of learning foreign language, the ability of understanding 
the language greatly depends on one's knowledge of vocabulary besides the 
other knowledge of language itself. It means it needs a competence in 
understanding the collection of words, or in other words, a learner has to 
master the stock of words. The word mastery can be defined as a great 
knowledge about or understanding of a particular thing ("www.oup.com). This 
definition is supported by Swannel (1994:p656) who defines mastery as 
comprehensive knowledge or use of a subject or instrument. While Porter 
(2001: p. 953) states that mastery is learning or understanding something 
completely and having no difficulty in using it. From these definitions it comes 
to the conclusion that mastery means the competency to learn or understand of 
something learned. Then it can be said that vocabulary mastery is the 
competency to learn or understand a number of words learned. 
Vocabulary mastery can be measured by the requirements of generalization 
(being able to define words) and application (selecting an appropriate use of it). 
Cronbach (1942) in Schmitt and MacCharty (1997: 315) states "vocabulary at 
that time focused only on the first two: generalization and application. In 
addition Schmitt and MacCharty (1997: 326) state" Receptive and Productive 
knowledge; may prove the only realistic way to measure depth of vocabulary 
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knowledge". Words that the learners recognize and understand when they 
occur in context called as receptive knowledge while productive knowledge 
related to words which the learners understand, can pronounce correctly and 
use constructively in speaking and writing. Further, Madsen (1983:12) states 
the purpose of vocabulary test is to measure the comprehension and production 
of words used in speaking or writing. The meaning shows that the vocabulary 
mastery can be measured when someone is able to comprehend and produce 
the words used in speaking and writing. 
In this case, vocabulary mastery can be measured by the requirements of 
receptive and productive vocabulary. It means that students are expected to be 
able to understand and define the meaning of words in listening and reading, 
pronounce it correctly and then use it appropriately in speaking and writing.  
2. Vocabulary Learning  
In order to teach vocabulary successfully, a teacher should know more 
how the students learn vocabulary, what strategies that were used by the 
students. If the teacher understands the strategies used by the students, he can 
help them in acquiring vocabulary mastery. According to Brown and Payne 
(1994: 373-391), there are five essential steps in vocabulary learning:  
a. Encountering New Word 
The student strategies here includes learning new words by 'reading 
book," "listening to TV and radio," and "reading newspaper and 
magazines"(Payne, 1988: p.33). In addition to interest, actual need may 
make a difference in whether encountered words are learned. People 
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seem to learn words more quickly if they have felt a need for them in 
some way. Another indication that encountering words may be more 
effective under some circumstances than others has been found in work 
with interactive video materials. When students have seen an object or 
an action, then-desire to know the label (word) for it may increase so 
that, when the word for it is encountered, it is learned very quickly,  
b. Getting the Words Form 
This step essential to vocabulary learning appears to be the setting of a 
clear image-visual or auditory or both-of the form of the vocabulary 
item. The importance of having a clear image of the "form" of words 
becomes apparent when people think about what happens when people 
try to retrieve words. In addition, it also appears when students are 
asked to give definitions for words. 
c. Getting the Word Meaning 
This step includes such strategies as "asking native English speakers 
what words mean," "asking people who speak the native language the 
meaning of new words," "making pictures of word meanings in mind," 
"and ''explaining what the speaker means and asking someone to tell 
him English word". 
d. Consolidating Word Form and Meaning in Memory 
This step includes many kinds of vocabulary learning drills such as, 
flashcards, matching exercises, crossword puzzles, etc, that strengthen 
the form-meaning connection. Almost all of memory strategies that 
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Oxford (1990) mentions consolidate the connection between word form 
and meaning in memory. Oxford divides these strategies into four 
general categories: (1) creating mental linkages, (2) applying images 
and sounds, (3) reviewing well, and (4) employing actions. 
e. Using the Word 
In this step, word use is essential if the goal is to help learners move as 
far along the continuum of word knowledge as they can. Furthermore, 
use seems to provide a mild guarantee that words and meanings will not 
fade from memory once they are learned. 
Another expert, Sohmitt (1997: 199) gives some general conclusion 
about vocabulary learning strategies which can be made from prior 
strategy research. Furthermore, he mentions consolidation strategies in 
learning vocabulary including social strategies, memory strategies, 
pictures / imagery, related words, unrelated words, grouping, word‟s 
orthographical or phonological form, cognitive strategies and meta-
cognitive strategies, and other memory strategies. Further, in other 
memory strategies, it can be used as a memory strategy which improves 
recall of a word by means of manipulation effort involved in 
reformulating the word's meaning. One way of increasing one's 
vocabulary is to analyze and learn the individual words of the chunks, 
and then use the whole chunk as a mnemonic device for remembering 
the individual word meanings. 
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3. Problems in Teaching and Learning Vocabulary  
If we went into the class and gave a quiz on all of the vocabulary 
words we have taught, what do we think the results would be? Winebrenner in 
her book, „Teaching Kids with Learning Difficulties in the Regular 
Classroom", states that the result is around 20-35 percent. Since it is highly 
unlikely that our students will remember all of the vocabulary we teach them, 
and since they won't all remember the same 20-35 percent. It makes more 
students remember 100 percent of the same words. (1992:108) 
  Traditional methods of studying vocabulary have been largely 
ineffective for struggling students. As the mother of one second grader 
watched her daughter copy vocabulary words on their definition from glossary 
of a book, she asked, "What does that word mean? The one you just finished 
writing?" The child responded, "I don't know mommy. I don't have time to 
learn the words. I'm just supposed to copy them". (Winebrenner, 1992: 108) 
Another expert, Harmer (1991: 23) states that clearly some words are more 
likely to be taught at lower levels than others, and some uses of words may be 
more sophisticated than others-and, therefore, more appropriate for advanced 
students. The teacher should ensure that his students are aware of the 
vocabulary they need for their level and that they can use the words which 
they want to use-and/or the words the teacher has selected for them to use. 
 From that explanation, it can be assumed that one of the problems 
in teaching vocabulary is how to select what words to teach. Dictionaries for 
upper intermediate students frequently have 55.000 words or more -and there 
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are many meanings for a word- and they represent a small fraction of all the 
possible words in a language. Somehow the teacher has to make sense of this 
huge list and reduce it to manageable proportions for the learners. A general 
principle, then, has been to teach more concrete words at lower levels and 
gradually become more abstract. Words like 'table', 'chair' etc, have figured in 
beginners' syllabuses because the things which the words represent are there in 
front of the students and thus easily explained. Words like 'charity', however, 
are not physically represented in the classroom and are far more difficult to 
explain. (Harmer, 1991: 154) 
 The other problem in selecting vocabulary lies on the fact that 
whilst there is a consensus about what grammatical structure should be taught 
at what levels the same is hardly true of vocabulary. Whilst It is possible to 
say that students should learn verb 'to be' before they learn its use as an 
auxiliary in the present continuous tense (for example) there is no such 
consensus about which words slot into which future meanings. (Harmer, 1991: 
154) 
 Further, Harmer mentions two principle of vocabulary selection. 
The first principle is frequency. The teacher can decide which words he should 
teach on the basis of how frequently they are used by speakers of the language. 
The words which are most commonly used are the ones he teaches first. The 
second principle is coverage. A word is more useful if it covers more things 
than if it only has one very specific meaning-so the argument goes. (Harmer, 
1991: 154) 
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4. Teaching Vocabulary to Children 
 In teaching vocabulary to children, the important things are that the 
teacher should know how children learn language by observing their 
characteristics and what strategies he prefers to use to help children in learning 
vocabulary. According to House (1997: 17), the important thing with primary 
children is that language is presented in context. It is also important that new 
language is practiced first in a highly controlled way, e.g. the children 
recognize and produce the language in activities which have no ambiguity, 
such as a drill or responding to simple picture prompts. Indeed, Nunan (1991: 
121) assumes that if language is best encountered and learned in context, then 
this has particular implications for practice. In the first place, it would argue 
against the learning of lists of decontextualised vocabulary items. Rather, the 
focus in class will be on encouraging learners to develop strategies for 
occurrence, and teaching them to use a range of cues, both verbal and non-
verbal to determine meaning. 
 Furthermore, House (1997: 78-79) states that the best method of 
stimulating memory for vocabulary is by making sure that the children see and 
hear the words as much as possible. She also gives some ideas for helping 
children to learn vocabulary, as follows: 
1). Ask the teacher's self how useful the word is going to be to the students 
2). Consider whether the vocabulary the teacher is teaching falls within a 
normal field of interest for the students 
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3). Limit the amount of vocabulary that the teacher expects the students to 
learn at a time 
4). Ask the students to learn their vocabulary in two stages. The first stage is 
to learn how to use the word and the second stage involves learning how 
to write the words. This will give the opportunity to monitor the students 
to see who is learning and who is not. 
5. The Construct of Vocabulary Mastery 
 Based on the theories of vocabulary previously discussed, 
vocabulary mastery can be measured by the requirements of receptive and 
productive vocabulary. It means that students are expected to be able to 
understand and define the meaning of words in listening and reading, spell 
them correctly, pronounce them correctly and then use them appropriately in 
speaking and writing.  
For that reason the teacher should set purpose for the students by 
giving them question. The question helps the students find the purpose in 
understanding and defining the meaning of words so it makes the students 
comprehending the text easier. It also help teacher to know the level of students 
skill in comprehending text. There are 4 major question types of questions that 
have been found to be useful in guiding vocabulary especially for the fifth 
grade students, namely: 
a. Spelling 
Students are able to spell the words related to the topic  
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b. Pronunciation 
Students are able to pronounce the world related to the topic. 
c. Understanding meaning 
Students are able to understand the meaning of the words related to the 
topic. 
d. Using the words in context 
The purpose is to establish students‟ knowledge of the use of words 
based to the topic in context. 
All of those types of question above will be used as guideline to construct the 
vocabulary mastery test items in this research. The test items will be tested to 
the students before the treatment conducted and after the treatment has been 
conducted.  
 
C. Rationale 
As has been stated before, children or young learners are unique and have 
their own characteristics which are different from adults. Since, English is new 
language for them and there are differences from their mother tongue, it would be 
better for a teacher to know the characteristics of young learners in learning 
language and what strategies used to help young learners in learning vocabulary 
so that they learn vocabulary successfully. However, based on the writer‟s 
experience, the traditional method that is used in SDN Gurawan Surakarta is not 
suitable to be applied. It can be seen in their low motivation in teaching learning 
process. As a result, their vocabulary can not improve well and their vocabulary 
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mastery is still low. It is indicated in their behaviors during the teaching learning 
process. At the beginning of the lessons, the students are enthusiastic to answer 
the teacher‟s greeting but then they are not interested anymore in the material, 
which is given by the teacher. Students do not finish their task because they prefer 
talking to their friends to doing the task. Sometimes, the students just keep quiet 
and do nothing. Students feel bored with the technique used by the teacher. 
Thus, the important thing is that the teacher should use an appropriate 
method that covers two things: it is suitable with young learner characteristics and 
it is good tool for building vocabulary. Therefore, the writer will use CTL in 
teaching vocabulary to Elementary students. CTL can allow the students to 
practice the language that they have already learned in a free situation. CTL is 
very unique because the main characteristic of CTL is discovering meaning. It 
means that when the students learn academic material, they are stimulated to 
relate the academic subject with the context of their daily lives. Therefore, they 
will find meaning by making that connection, because all of the theories of 
academic subject will be meaningful when they can see its function or application 
in their daily lives. By seeing meaning, the students will be more easily to grasp 
the knowledge or the skills they have obtained and they can also practice it in their 
daily lives, especially in learning vocabulary. Considering the explanation above, 
it can be assumed that CTL can improve students' vocabulary mastery. 
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D. Hypothesis 
CTL can improve English vocabulary mastery of the fifth grade students 
of SDN Gurawan No.65 Surakarta. 
 
 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Setting and the Time of the Research 
 In this study, the writer used the class five of SD N Gurawan 
Surakarta where the writer teaches English as the place of the research. The writer 
conducted his research as long as one and a half month of effective meetings, 
from January to February 2010. It was one meeting in a week, due to the schedule 
which was used. There were two cycles, two meetings in cycle one and three 
meetings in cycle two.  
 
B. The Subject of the Research 
  The subject used by the writer is the fifth grade students of SD N 
Gurawan Surakarta. The reason the writer chose this class was that the number of 
the students was not too big in which it was effective for language class. There 
ware 16 students. 
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C. The Method of the Research 
 In conducting the study, the writer used action research method. Related to 
the action research method, John Elliot (1996) stated that the action research as 
the study of social situation with a view to improving the quality of action within 
in it. It aims to feed practical judgment in concrete situation, and the validity of 
the „theories‟ or hypotheses it generates depends not so much on „scientific‟ test 
of truth, as on their usefulness in helping people to act more intelligently and 
skillfully. In action research „theories‟ are not validated independently and then 
applied to practice. They are validated trough practice. 
 Arrends (1998) states that in many ways action or teacher research is like 
any other research. It is the process of the asking questions, seeking  valid and 
objective answers, and interpreting and using the results. But it differs from some 
other kinds of research in that its goal is to produce valid information and 
knowledge that has immediate application – in this instance for teacher or their 
students (p. 512). He continues his statement that action research is guided by the 
processes and standard of scientific inquiry, but it is not intended to inform the 
larger research or educational community (p.512). 
From the explanation above the writer makes conclusion that action research is 
the systematic study to overcome the education problems or to change things 
related to educational problems for betterment done by the teacher or the 
collaboration of teacher and the researchers by means of their own reflection 
towards the effects of those action. 
  
26 
 The writer, in the classroom action research, attempts to teach vocabulary 
using Contextual Teaching and Learning as a variety in teaching elementary 
students of SDN Gurawan Surakarta. The teacher himself as a researcher carries 
out this classroom action research and his colleague as an observer helps it. 
    
D. The Model of Action Research 
 The model of action research in this classroom action research uses the 
model developed by Kemmis and Taggart (in Hopkins, 1993 : 48). There are four 
steps in this model of action research namely; planning, implementing the action, 
observing, and reflecting. As shown in diagram below; 
Plan 
 
Reflection 
Step I 
Action 
   & 
        Observation  
Revised Plan 
Reflection 
                                       Step II 
Action 
    &  
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Observation   Revised Plan 
    
E. The Procedures of  Action Research 
 Based on Kemmis and Taggart (in Hopkins, 1993 : 48), the procedures of 
each steps can be explained as follows ; 
1. Identifying the Problem  
The teacher identifies the problem before planning the action. In this 
research the writer‟s problem refers to the elementary students‟ vocabulary 
mastery which is still low. It can be known from the writer observations. 
The students feel bored with the teacher techniques. Students often do not 
finish their assignment. Sometimes they just keep quite and do nothing. 
They play in the classroom and make noises, they talk to each other. All of 
these problems cause the students‟ achievement decrease and the target of 
the teaching process cannot be reached, especially in vocabulary mastery. 
2. Planning the Action 
In making the action plan, the writer collaborated with the observer. 
The action plan was made before implementing the action. Here are about 
the preparation: 
a. Deciding the topic or the material 
b. Making the lesson plan for two cycles which is four meetings for 
each cycle and designing the steps in doing the action 
c. Preparing teaching aids (pictures, cards, dolls, etc.) 
  
28 
d. Learning how to convey all of the materials which had been made 
to the students. 
e. Preparing camera (to take the picture of the teaching and learning 
process) 
f. Preparing pre-test and post-test (to know the improvement of the 
students vocabulary mastery) 
3. Implementing the Action 
The teacher implements the action. The teacher uses cards and dolls 
in presenting new vocabulary and expressions. The teacher taught and let 
the students to practice the vocabulary through games, collaborative works, 
and communicative activity based on seven components of CTL. 
4. Observing or Monitoring the Action 
The teacher, as a researcher, observes and monitors all the activities 
in the classroom, with his observer. They note whether the characteristics of 
motivated students exist. The teacher also gives some tests in each meeting. 
The test will be presented in integrated test. The writer analyzes the result of 
the test to know the students‟ mastery of Vocabulary after they are taught 
using CTL. 
The teacher makes evaluation on all he has observed to find the 
weaknesses of the activity that has been carried out. He also notes the 
students‟ English scores in every cycle. 
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5. Revising the Plan 
The weaknesses which had been found became a basis or a 
foundation to revise the action plan for the next cycle. In this classroom 
action research, it takes more than one cycle to overcome the elementary 
student‟s problem in improving their vocabulary mastery. Every cycle on 
this research is conducted in four meeting and each of them is conducted in 
70 minutes. 
 
F. The Technique of Collecting the Data 
 In collecting the data, the writer used qualitative and quantitative methods. 
The data from quantitative method will support the qualitative data and vice versa. 
The qualitative method consists of observation. Arrends (1998: 535) defines 
observation as a research procedure in which the writer watches and records 
behaviors. The writer in the observational technique collects the data from four 
sources namely observation, notes, audio recording, and photograph. The writer 
was active participant teacher and observer. He with the help of the collaborator 
actively observes the process of teaching and learning. The collaborator makes 
notes about all the activities during the lesson. The photos of teaching and 
learning process were taken by the collaborator.  
 The second is quantitative method. The kind of technique in quantitative 
method is test. There are many kinds of tests. Cronbach states that a test is a 
systematic procedure for observing one‟s behavior and describing it with the aid 
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of numerical device or category system. The writer tests the students by written 
test consisting of pre test and post test. In this research, the writer uses the 
objective type test. According to Tarjana (2004 : 16), one of the virtues of the 
objective item is that it is an economical way of obtaining information from a 
pupil because, in general, it takes less time to answer than an essay question. In 
addition, the objective test can be scored more easily and more accurately. The 
result of the technique is analyzed to know the students‟ vocabulary mastery. This 
result of the test can indicate the effectiveness of the writer‟s efforts in teaching 
vocabulary.  
 
G. Validity of the Data 
 The writer uses triangulation to check the validity of the data. Moleong 
(1990) said, “triangulasi adalah tekhnik pemeriksaan keabsahan data yang 
memanfaatkan sesuatu yang lain di luar data itu untuk keperluan pengecekan atau 
sebagai pembandingan terhadap data itu” (p. 179). 
 In this research, the writer does Triangulation of the data‟s source. It is 
done using the writer‟s diary, the writer‟s colleague as a collaborator observe the 
teaching and learning process in the classroom, and the student‟s comments. 
Triangulation of the data collecting technique, it is done using test, observation, 
and discussion with the collaborator. 
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H. Analyzing and Reflecting the Data 
 The writer makes an evaluation or reflection on all he has observed to find 
the weaknesses of the activity that has been carried out. He will discuss the data 
with his collaborator to know more about the data that the writer and his 
collaborator find in the observation process. The results of this reflection are used 
to revise the general plan of the next cycle. By doing the reflection, the writer will 
find the new plans to teach the students better. 
 
I. Measure of Output 
  The process of data analysis is being conducted by the researcher 
using qualitative and quantitative methods. Interview and observation are 
belonging to qualitative method. The qualitative data is analyzed by investigating 
the field notes that are made regularly in each action implementation. The data 
will be simplified by making exposition and conclusion. After evaluating the field 
notes, the researcher can find whether there is any problem in using CTL in 
teaching vocabulary or not and what the teacher should do to conduct better 
teaching in the next cycle to improve students vocabulary mastery. 
 The quantitative data will support the data from qualitative method and 
vice versa. The data will be presented in the form of mean score and the result will 
be used to analyze the teaching and learning process. It is done to compare the 
students‟ vocabulary mastery before and after each cycle or the result of pre-test 
  
32 
and post-test to know whether there is improvement in vocabulary mastery or not. 
The formulas are: 
 X = ΣX   Y= ΣY 
            N             N     
Notes: 
X = means of pretest scores. 
Y = means of posttest scores. 
N = the number of sample. 
Finally, by analyzing the observation result and test result, the conclusion can be 
made whether or not CTL can improve students‟ vocabulary mastery. 
  
33 
 CHAPTER IV 
RESEARCH IMPLEMENTATION 
 
The implementation of using Contextual Teaching and Learning (CTL) in 
teaching vocabulary includes two cycles. Cycle 1 was held in two meetings and 
cycle 2 was conducted in three meetings. Every meeting takes 70 minutes (2 x 35 
minutes). The topics used by the teacher are „Transportation‟ for the first cycle, 
and „Profession‟ for the second cycle.  
Every cycle in this research consists of a series of steps, namely 
identifying the problem, carrying out the real classroom action research involving 
planning the action, implementing the action, observing the action, reflecting the 
observation result, and doing evaluation by revising the plan to overcome the 
weaknesses of the first cycle in the teaching learning process using pictures. They 
are explained in the following steps: 
 
A. Cycle 1 
1. Identifying the Problem 
 Based on the teacher experience, the traditional method that is used 
in SDN Gurawan Surakarta is not suitable to be applied. It can be seen in 
the student‟s low motivation in teaching learning process. The students 
cannot enjoy the lesson because the teacher‟s technique and the lesson 
could not catch their attention and the students feel bored. As a result, their 
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vocabulary cannot improve well and their vocabulary mastery is still low. 
Therefore, the target of the learning process cannot be reached. 
2. Planning the Action 
After finding the facts that vocabulary teaching was not 
satisfactory yet, the writer tried to improve it by choosing CTL to 
overcome the problems because he believed that using CTL could 
improve the students` vocabulary mastery. 
Before implementing the action, the writer gave the students a pre-
test. The test is also given in the end of the cycle as a post-test, so the 
writer knew the differences between the results of those tests. The teacher 
prepares a lesson plan before he teaches the students. He uses 
Transportation for the topic which is picked up from the students‟ 
handout. 
3. Implementing the Action 
In implementing the action, the teacher divided every meeting into 
three activities based on the lesson plan that has been made before. They 
were opening activity, main activity and closing activity. The three 
activities were conducted in 70 minutes for each meeting. There were two 
meetings for the first cycle and the topic was „Transportation‟. 
a. First meeting 
In the first meeting, before the real action was conducted, the 
teacher gave a pre-test for 30 minutes. The test was aimed to know the 
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students` prior knowledge about the topic that was going to be learnt. 
The test consisted of 30 items and divided into 5 sections.  
After finishing the test, the meeting then continued with the 
implementation of the action. The teacher started presenting the topic 
“Transportation”. 
1) Opening Activity 
The teacher came to the class and greeted the students. 
After that, the teacher checked the students‟ attendance. The 
teacher then asked for the students‟ readiness to join the meeting. 
Before having the main activity, the teacher asked some questions 
about the topic and explained the activity that they would do. 
2) Main Activity 
The teacher divided the class into 4 groups and each 
group consisted of four students. Hearing to be separated in 
groups, the class started to be noisy. They start yelling in 
choosing his/her group mates. To stop it, the teacher distributed 
the members of the group from those who sat left or right and 
in front or behind them. 
After the groups‟ members and number were divided, 
the teacher started the action by using some kinds of 
transportation pictures. The teacher showed those pictures to 
the students while he asked the students, “What picture is it?” 
“Gambar apa ini?”. Without instruction, the students answer it 
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all together in Indonesian, “Sepeda” and the teacher 
pronounced the English name for sepeda, “bicycle”. The 
teacher then introduced some other names of transportation, 
such as car, train, pedicab, plane, bicycle, etc.  
The teacher gave each group two pictures about 
transportation. They should keep the pictures secret and try to 
make description about the pictures using Indonesian. For 
example, plane: air transportation, has two wings, etc.  
The teacher prepared a lottery, and then asked each 
group to pick up the lottery one by one. Based on the lottery, 
each group read the description they had aloud but did not tell 
what transportation they had. The other groups tried to guess 
the names of transportation and raised their hand if they 
already knew the answer, in Indonesian and English.  
The teacher added more pictures of transportation then 
asked each student to choose five pictures and describe the 
pictures in Indonesian. The teacher led the students to 
pronounce the English word (names of transportation). 
3) Closing 
The teacher asked the students to submit the groups‟ work 
that had been done before. The teacher then gave homework to the 
students. They were asked to mention kinds of transportation that 
they already had or wanted to ride on. After that was done, the 
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teacher did reflection by asking the students about the meeting. The 
teacher asked them whether they were enthusiastic with the 
meeting or not, and asked about what they felt. However, it did not 
run well because the student‟s were shy to answer such question or 
maybe they were afraid to the teacher if what they said did not 
interest the meeting. The teacher tried to push them to speak, and 
only two students who wanted to share their felling about the 
meeting. The teacher thought that was enough, and the teacher 
continued by saying goodbye to end the class.  
b. Second meeting 
1) Opening activity 
The teacher greeted to the students by saying “Good 
morning”. After checking the students‟ attendance, the teacher 
gave some questions about the previous lesson to activate the 
students‟ memory. Most students still remembered by answering 
correctly. The teacher then asked about the homework that had 
been given in the previous meeting. 
2) Main activity 
The teacher showed some pictures that had been used in the 
previous meeting. The teacher mentioned the pictures‟ names in 
English and then he gave a description about the pictures. The 
teacher showed a picture of plane, then he said, plane: it is air 
transportation, it has two big wings. The teacher continued with 
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some other pictures, such as car, truck, bicycle, pedicab, etc. Then 
the teacher asked for a volunteer, and tried to describe a kind of 
transportation like the teacher did. 
The teacher divided the class into four groups each group 
consisted of four students. The teacher gave each group an 
envelope that consisted of three pictures of transportation and nine 
descriptive sentences about the transportation. The teacher also 
gave each group a paper with some marks on it. After that, the 
teacher asked the students to match the pictures and the 
descriptions then stick them in the marked paper. 
When all groups finished their works, the teacher asked the 
group representative to standup in front of the class and read what 
they had done, only the descriptions not the names of 
transportation. Moreover, the other groups wrote down the 
description and tried to guest what the name of it was in a paper. 
3) Closing 
The teacher asked the students to submit the groups‟ work 
that had been done before. After that was done, the teacher did 
reflection by asking the students about the meeting. The teacher 
asked them what they had learnt today, whether they could 
memorize it easily. It was better than the previous meeting. There 
were some volunteers, but not all, who raised their hands and said 
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something about the meeting. The teacher thought that was enough, 
and the teacher continued by saying goodbye to end the class.  
4. Observing the Action 
Based on the meetings in the first cycle, the result was quite good. 
The teaching and learning process using this technique could run well. 
The situation of teaching and learning process became alive. The students 
became very interested and motivated in learning new vocabulary. For the 
first meeting, nearly all students knew that the picture was about 
transportation and they were always answering the teacher question 
although still in Indonesian. This indicated that there were interactions 
between the teacher and the students. This happened also in the second 
meeting where most students had known better the topic about 
„Profession‟. 
The students became active and enthusiastic in exploring new 
words through the activity because it needed their full attention to the 
meeting. The students could explore their thought of what the things they 
learn are. They tried to memorize new words that they learnt. Besides, the 
pictures or drawings are the things the students liked and tried or wanted 
to have. 
CTL makes the students feel happy in learning new words because 
the new vocabulary presented in the textbook used before made the 
students bored. The Indonesian equivalents of the new words in the 
textbook given by the teacher to the students directly sometimes made the 
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students confused, because they did not know the things of some new 
words. On the contrary, by using pictures the students clearly understood 
the new words because they saw the things rather than imagination. 
 Nevertheless, the writer was not yet satisfied with the result of 
teaching learning process. From further observation, students felt it 
difficult to write down the English terms although they could pronounce 
them well. When the teacher asked, some students wrote down in incorrect 
spellings such as “kar, plein, trein, baisaikel, etc”. Here, the teacher led the 
students to write down in correct spellings on the blackboard. In this case, 
the teaching learning process is ineffective. Most students did not give 
attention on how to write down correct words on the blackboard done by 
their classmates. Besides, the teaching learning process spent much time 
because the students got the English terms in written forms after the 
teacher presented the words.  
The other problem was they were still shy or embarrassed when 
they asked by the teacher to came up in front. This fact made the students 
cannot do the activities well because they were still embarrassed to speak 
individually. 
5. Reflecting the Observation Result 
By observing the result of monitoring above, the writer could 
make a conclusion that the use of CTL is suitable for teaching vocabulary. 
The students became more interested and motivated in learning 
vocabulary. The students became more active and enthusiastic in 
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exploring the meaning of the new words. CTL makes the students feel 
happy in learning new words. They were not just oriented to the 
textbooks. 
 In writing down the English words, the students found it difficult 
to write with the right spellings although they could pronounce the word 
more correctly because most of new vocabularies were new. The teacher 
gave guidance more to write down with right spellings. Sometimes, the 
teacher himself wrote the right spellings on the blackboard. Therefore, the 
activity was ineffective because it wasted much time. 
The fact that the students could not do the activities well because 
they were still embarrassed to speak individually was not deniable. They 
needed more encouragement to do the task by him/her-self and it needed, 
of course, an extra time and power. 
Analyzing the result of the tests, the mean score of the pre test is 
55.4 and the mean score of the post-test is 71.5. It indicates that the 
students‟ vocabulary mastery increased but it was not satisfying yet. 
The summary could be seen in the table bellow: 
Source of 
the data 
Beginning of Cycle I End of Cycle I 
Observation 
and 
Interviews 
1. Teaching and learning 
Process 
- The process : 
The students didn‟t pay 
attention to the teacher and 
speak to their friends 
 
 
 
 
1. Teaching and learning 
Process 
- The process : 
The students paid attention to 
the teacher but some students 
were still making noise. They 
chose to talk to their friends 
rather than did the work. 
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- Students participation: 
The students felt shy or 
embarrassed when the teacher 
gave them orders and some 
didn‟t finish their work 
 
- Students Motivation:  
The students had low 
motivation and felt bored in 
joining the class   
 
2. Aspects of vocabulary 
mastery 
- Spelling: 
The students spelled the word 
based on its pronunciation. 
 
 
- Pronunciation: 
Students pronounced the words 
with Indonesian pronunciation 
 
 
- Understanding the words 
meaning: 
Students got difficulties to find 
out the meaning of the words 
and to match the words with the 
appropriate pictures. 
 
 
- Using the words in context: 
Because they got difficulties to 
find out the meaning of the 
words, it made them get 
difficulties to use the words in 
context 
 
- Students participation: 
The students still felt shy or 
embarrassed to speak or share 
their works result.   
 
 
- Students Motivation:  
The students started to be 
motivated in joining the class.  
 
 
2. Aspects of vocabulary 
mastery 
- Spelling: 
Some students still spelled the 
word based on its 
pronunciation. 
 
- Pronunciation: 
Students still pronounced the 
words with Indonesian 
pronunciation 
 
- Understanding the words 
meaning: 
Students were able to 
understand the meaning of the 
words; they could match the 
words with the appropriate 
pictures. 
 
- Using the words in context: 
Although the students 
understood the meaning of 
words, they still faced a 
problem when they should put 
the words in a sentence. 
 
Test Pre-test average score: 55.4 Post test average score: 71.5 
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Observation, 
Interviews 
and Test 
Weaknesses that needed to be 
solved: 
- Students‟ low concentration: 
The students started the 
meeting with full concentration 
but there were some students 
who made noise in the middle 
of the meeting. 
 
 
- Students‟ motivation: 
The students were not 
motivated to join the meeting. 
 
 
 
- Lack of vocabulary aspects: 
Based on the pre-test, the 
students got difficulties in all 
aspects of vocabulary.  
 
 
 
- Students‟ participation in 
teaching and learning process 
Some students were not 
participating in the process. 
They tended to talk to their 
friends rather than paid attention 
to the teacher. 
 
- Students‟ enthusiasm in 
finishing their works (task, 
homework, and order): 
Most of the students did not pay 
attention for the task. They did 
not care whether they finished 
the task or not.  
 
Weaknesses that were still found:  
 
- Students‟ low concentration in 
teaching and learning process: 
The students started the 
meeting with full concentration 
but there were some students 
who made noise in the middle 
of the meeting. 
 
- Students‟ motivation: 
The students were so motivated 
to join the meeting. Moreover, 
they were waiting for the next 
meeting. 
 
- Lack of some vocabulary 
aspects: 
Based on the post-test, the 
students still got difficulties in 
spelling, pronouncing, and 
using the words in context. 
 
- Students‟ participation in 
teaching and learning process: 
Some students were not fully 
participating in the process. 
They tended to talk to their 
friends rather than paid attention 
to the teacher. 
 
- Students‟ enthusiasm in 
finishing their works (task, 
homework, and order): 
Some students did not have 
enthusiasm in finishing their 
works, especially for 
individuals‟ works.  
 
 
6. Revising the Plan 
To solve the problem that appears in cycle one in which the 
students found it difficult to write down with right spellings and it spends 
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much time to guide them in writing right ones, the presentation of the 
pictures with the words below the pictures was given. By doing so, the 
time used in teaching learning process became effective. The time spared 
could be used in doing exercises. This was implemented in cycle two. 
 
B. Cycle 2 
1. Identifying the Problem 
Based on the result of the first cycle, there were still several 
weaknesses found to be solved. The students felt it difficult to write down 
the English terms although they could pronounce some words correctly 
because most of vocabularies are new. The teacher gave a guidance to 
write down with the correct right spellings. Sometimes, the teacher 
himself wrote the right spellings on the blackboard. Therefore, the activity 
during teaching and learning process spent much time.  
The other problem is the students were still embarrassed to speak 
individually and sometimes still confused with the commands given. 
These problems make their achievement still low. It can be seen from the 
list of the students‟ post-test scores in the first cycle. 
2. Planning the Action 
In cycle one, the teacher presented using pictures without written 
words, while in the second cycle, he still used some pictures but with the 
words written below the pictures. In addition to raise students‟ self-
esteem, the teacher made some activity done by all members of the group 
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not only the groups‟ representation. Before implementing the actions, the 
writer prepared three lesson plans for three meeting. 
3. Implementing the Action 
In implementing the action, the teacher divided every meeting into 
three activities based on the lesson plan that had been made before. They 
were opening activity, main activity and closing activity. Those three 
activities were conducted in 70 minutes for each meeting. There were 
three meeting for the second cycle and the topic was „Profession‟. 
a. First meeting 
In the first meeting of the cycle two, the teacher presented the 
topic „Profession‟. The steps could be described as follows: 
1) Opening Activity 
The teacher greeted the students by saying “Good 
morning”. After checking the students‟ attendance, the teacher 
gave some questions about the previous lesson to activate the 
students‟ memory. Most students still remembered by answering 
the questions correctly. 
2) Main Activity  
The teacher divided the class into four groups consisted of 
four students each group. The teacher took some pictures of kinds 
of profession. He showed those pictures to the students and gave a 
short question, “what picture is it?” and altogether the students 
answered in Indonesian. First, the teacher showed a picture of a 
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doctor, the teacher asked the question and the students answered, 
“dokter, pak”. Then the teacher continued do the same activities for 
some other professions, such as nurse, teacher, driver, tailor, etc. 
The teacher repeated to show some professions that had 
been shown before, then the teacher put the pictures on the board 
and put the name under the pictures. The teacher also showed to the 
students how to pronounce it correctly and asked the students to 
repeat the words.  The teacher continued the activities until there 
were ten kinds of profession on the board. The teacher, again, 
pronounced kinds of profession from the first to the last one. It 
allowed the students to memorize the words. 
The teacher put off the name under the profession and 
jumbled it on the table. Then he asked a volunteer to do the same as 
the teacher was. Some students were asked by the teacher to be the 
volunteers. The teacher then rearranged the pictures position on the 
board and asked each group to do the same activity. The teacher 
rearranged the picture position per turn. 
Once again, the teacher asked each group to do the same 
activity but this time they must wrote the words by their own. The 
teacher, again, rearranged the pictures on the board. 
The teacher led the students to pronounce the words (the 
names of profession) that still stick on the board. 
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3) Closing 
The teacher asked the students to submit the groups‟ work 
that had been done before. Then, the teacher did reflection by 
asking the students about the meeting. The teacher asked them 
what they had learnt today, whether they could memorize it easily 
or not. It was better than the previous meeting. There were some 
volunteers raised their hands and said something about the meeting 
but some was still shy or embarrassed to speak. The teacher 
thought that the meeting was enough, and the teacher said 
„goodbye‟ to end the class.  
b. Second meeting 
In the second meeting of the cycle two, the teacher presented 
the topic „Profession‟. The steps could be described as follows: 
1) Opening Activity 
The teacher greeted the students by saying “Good 
morning”. After checked the students‟ attendance, the teacher gave 
some questions about the previous lesson to activate the students‟ 
memory. Most students still remembered by answering the 
questions correctly. 
2) Main Activity  
The teacher divided the class into four groups consisted of 
four students each group. The teacher gave four secret pictures 
(only the members of the group knew what the picture was) about 
profession and it names to each group. The teacher also gave each 
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group a worksheet consisted of a table of profession and what they 
do. 
The teacher told them to watch and observe the profession, 
then made a description about the profession in Indonesia, 
especially about what they do. First, the teacher gave an example. 
He show a picture, farmer, petani: menanam padi di sawah; 
teacher, guru: mengajar di sekolah, etc. Then the teacher told each 
group to start did the same and wrote it in the worksheet. 
The teacher then asked the group that was ready to come in 
front of the class and did pantomime about what the profession did. 
The other groups paid attention and try to guess what kind of 
profession it was then wrote it in their own worksheet. 
The teacher led the class to pronounce the English words of 
the names of profession.  Then the teacher gave the students a 
blank paper then asked the students a question, “Apa cita-cita 
kalian di masa depan?”. The teacher asked the student to imagine 
what would they be in a future then draw their own picture in a 
paper and wrote a sentence, “I am a ….”. The teacher gave 
example by drawing his picture in the board. 
3) Closing 
The teacher asked the students to submit the groups‟ and 
individual work that had been done. After that was done, the 
teacher did reflection by asking the students about the meeting. The 
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teacher asked them what they had learnt today, whether they could 
memorize it easily or not. It was better than the previous meeting. 
There were almost all of the students raised their hands and wanted 
to say something about the meeting and less were still shy or 
embarrassed to spoke. The teacher thought that the meeting was 
enough, and the teacher continued by saying goodbye to end the 
class.  
c. Third meeting 
In the third meeting of the cycle two, the teacher presented the 
topic „Profession‟. The steps could be described as follows: 
1) Opening Activity 
The teacher greeted the students by saying “Good 
morning”. After checking the students‟ attendance, the teacher 
gave some questions about the previous lesson to activate the 
students‟ memory. Most students still remembered by answering 
the questions correctly. 
2) Main Activity  
The teacher divided the class into four groups consist of 
four students each group. The teacher showed three big pictures of 
person and stick the pictures on the board. The teacher introduced 
them to the class as the teacher‟s neighbor and he knew them well. 
The teacher told the students that they were family and had 
different profession.   
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The teacher pointed at the first picture then asked the 
students, “Ada yang tahu siapa dia?”, “Anyone, do you know who 
is he?”. Of course, the students answered “no”. Then the teacher 
led the students to find out the first picture‟s information, about the 
picture name and his profession, by asking the teacher. Next, the 
teacher guided them to find out the other two pictures‟ information 
with the same question. Then the teacher explained about the 
expression. The teacher told them to use „his‟ and „her‟ or „name‟s‟ 
if they want to ask something about the third person. While 
explaining, the teacher wrote the sentences on the board to make 
the students easily understand. 
The teacher then asked each member of the group to ask the 
other members‟ information, about their parent‟s, father or mother. 
After each member got the information, the teacher asked the group 
to join another group. There would be only two groups consisting 
of eight members. The teacher asked the students to get 
information about their new members‟ parent. 
3) Closing 
The teacher asked the students to submit the work that had 
been done. After that, the teacher did reflection by asking the 
students about the meeting. The teacher asked them what they had 
learnt today and what they felt, whether they could memorize the 
material easily. It was better than the previous meeting. There were 
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almost all students raised their hands and wanted to say something 
about the meeting. But it was rather different, the teacher asked the 
students to wrote it on a piece of paper. Not only about that 
meeting, but also all previous meetings that had been done. After 
collecting the paper, the teacher thought that the meeting was 
enough, and before the teacher saying „goodbye‟ to end the class. 
The teacher gave post-test two for 30 minutes. The material of 
post-test was about Profession consist of thirty items and divided 
into 4 sections.  
After that, the test papers were submitted. Then the teacher 
said “Good bye” and the students answered “Good bye”. 
4. Observing the Action 
By monitoring each meeting of the second cycle, it was found that 
the teaching and learning process were getting better than the first cycle. 
The teaching and learning process became more effective. It means that 
the teaching and learning process did not spend much time in presenting 
the topic. The students did not need anymore write down the English 
terms they saw on the blackboard. The students just wrote down the 
English words on their notebooks. They also could pronounce the English 
words well. The students could find out the meanings of the English words 
written below each picture easily in Indonesian.  
The students felt it enjoyable to learn new vocabularies through 
CTL. The students tried hard to read the words below the pictures 
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although the teacher did not ask the students to imitate what the teacher 
said. As a result, the students became more active, more enthusiastic, more 
interested and more motivated in learning new words in the second cycle. 
 
5. Reflecting the Observation Result 
The result of monitoring, on the second cycle the teaching and 
learning process improve better than the first cycle. Thus, the writer could 
conclude that CTL was actually appropriate to be applied at the fifth grade 
students at the elementary school. 
CTL makes the students more active, more enthusiastic, more 
interested, and more motivated in learning new words. 
The teaching and learning process became more effective. The 
students could both pronounce and spell the English words well although 
few students still have difficulty in spelling the English words. Moreover, 
students were able to understand the meaning of the words an also used 
the words based on the context. It means that the teaching and learning 
process run better than the previous cycle. 
As the result of the tests, the mean score of the pre test is 55.4 the 
post-test of the first cycle is 71.5 and the post-test of the second cycle is 
81.6. This indicates that the students‟ vocabulary mastery increased. 
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The summary could be seen in the table bellow: 
Source of 
the data 
Beginning of Cycle I End of Cycle I End of Cycle II 
Observation 
and 
Interviews 
1. Teaching and 
learning Process 
- The process : 
The students didn‟t 
pay attention to the 
teacher and speak to 
their friends 
 
 
 
 
- Students participation: 
The students felt shy or 
embarrassed when the 
teacher gave them 
orders and some didn‟t 
finish their work 
 
- Students Motivation:  
The students had low 
motivation and felt 
bored in joining the 
class   
 
2. Aspects of vocabulary 
mastery 
- Spelling: 
The students spelled the 
word based on its 
pronunciation. 
 
- Pronunciation: 
Students pronounced 
the words with 
Indonesian 
pronunciation 
 
- Understanding the 
words meaning: 
Students got difficulties 
to find out the meaning 
of the words and to 
match the words with 
the appropriate 
pictures. 
 
1. Teaching and learning 
Process 
- The process : 
The students paid 
attention to the teacher 
but some students were 
still making noise. They 
chose to talk to their 
friends rather than did 
the work. 
 
- Students participation: 
The students still felt 
shy or embarrassed to 
speak or share their 
works result.   
 
 
- Students Motivation:  
The students started to 
be motivated in joining 
the class.  
 
 
2. Aspects of vocabulary 
mastery 
- Spelling: 
Some students still 
spelled the word based 
on its pronunciation. 
 
- Pronunciation: 
Students still 
pronounced the words 
with Indonesian 
pronunciation 
 
- Understanding the 
words meaning: 
Students were able to 
understand the meaning 
of the words; they could 
match the words with 
the appropriate pictures. 
 
 
1. Teaching and learning 
Process 
- The process : 
The students paid 
attention to the teacher 
and only few students 
were still making noise.  
 
 
 
 
- Students participation: 
Most of the students 
wanted to speak or share 
their works result. 
 
 
 
- Students Motivation:  
The students were 
motivated in joining the 
class.  
 
 
3. Aspects of vocabulary 
mastery 
- Spelling: 
Some students still 
spelled the word based 
on its pronunciation. 
 
- Pronunciation: 
Some students still 
pronounced the words 
with Indonesian 
pronunciation 
 
- Understanding the words 
meaning: 
Students were able to 
understand the meaning 
of the words; they could 
match the words with 
the appropriate pictures. 
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- Using the words in 
context: 
Because they got 
difficulties to find out 
the meaning of the 
words, it made them get 
difficulties to use the 
words in context 
- Using the words in 
context: 
Although the students 
understood the meaning 
of words, they still 
faced a problem when 
they should put the 
words in a sentence. 
 
- Using the words in 
context: 
The student could use 
the words based on the 
context. They could put 
the words in a sentence. 
 
 
Test 
Pre-test average score: 
55.4 
Post test average score: 
71.5 
Post test II average score: 
81.6 
 
 
Observation
, Interviews 
and Test 
Weaknesses that needed 
to be solved: 
- Students‟ low 
concentration: 
The students started the 
meeting with full 
concentration but there 
were some students 
who made noise in the 
middle of the meeting. 
 
- Students‟ motivation: 
The students were not 
motivated to join the 
meeting. 
 
 
 
- Lack of vocabulary 
aspects: 
Based on the pre-test, 
the students got 
difficulties in all 
aspects of vocabulary.  
 
 
- Students‟ participation 
in teaching and learning 
process 
Some students were not 
participating in the 
process. They tended to 
talk to their friends 
rather than paid 
attention to the teacher. 
 
 
 
 
Weaknesses that were still 
found:  
- Students‟ low 
concentration: 
The students started the 
meeting with full 
concentration but there 
were some students who 
made noise in the 
middle of the meeting. 
 
- Students‟ motivation: 
The students were so 
motivated to join the 
meeting. Moreover, 
they were waiting for 
the next meeting. 
 
- Lack of some 
vocabulary aspects: 
Based on the post-test, 
the students still got 
difficulties in spelling, 
pronouncing, and using 
the words in context. 
 
- Students‟ participation 
in teaching and learning 
process: 
Some students were not 
fully participating in the 
process. They tended to 
talk to their friends 
rather than paid attention 
to the teacher. 
 
 
 
 
Weaknesses that were still 
found:  
- Students‟ low 
concentration: 
The students started the 
meeting with full 
concentration but still 
there were students who 
made noise in the middle 
of the meeting. 
 
- Students‟ motivation: 
The students were so 
motivated to join the 
meeting. Moreover, they 
were waiting for the 
meeting. 
 
- Lack of some 
vocabulary aspects: 
Based on the post-test, 
the students still got 
difficulties in spelling 
and pronouncing the 
words. 
 
- Students‟ participation: 
The students fully 
participated in the 
process. They paid 
attention to the teacher. 
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- Students‟ enthusiasm in 
finishing their works 
(task, homework, and 
order): 
Most of the students did 
not pay attention for the 
task. They did not care 
whether they finished 
the task or not.  
 
- Students‟ enthusiasm in 
finishing their works 
(task, homework, and 
order): 
Some students did not 
have enthusiasm in 
finishing their works, 
especially for 
individuals‟ works.  
 
- Students‟ enthusiasm in 
finishing their works 
(task, homework, and 
order): 
The students were 
enthusiastic in finishing 
their works, especially 
for individuals‟ works. 
They wanted to be the 
first one who finished the 
works. 
 
 
C. Discussion 
Based on the result of Reflecting the Observation, it could be seen that 
CTL gave its contribution toward the attempts on improving the vocabulary 
mastery of fifth grade students. The writer and the observer had tried to 
implement some activities that attracted the students to participate and 
motivated in joining the teaching and learning process. It agreed with the idea 
of Rivers (1976:25). She says that the more the learner is interested in an 
activity in the foreign language the more he has the desire to communicate in 
the language.  
The Writer tried to present the material by related the topics with the 
context of the students‟ daily lives. According to House (1997: 17), the 
important thing with primary children is that language is presented in context. 
It meets with the main characteristics of CTL that is discovering meaning. 
Discovering meaning means that when the students learn academic material, 
they are stimulated to relate the academic subject with the context of their 
daily lives. Therefore, they will find meaning by making that connection, 
because all of the theories of academic subject will be meaningful when they 
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can see its' function or application in their daily lives. By seeing meaning, the 
students will be more easily to grasp the knowledge or the skills they have 
obtained and they can practice it in their daily lives. 
By CTL, the students also got the opportunity to practice the language 
that they have already learned in a free situation. They also could practice 
asking and answering simple questions in groups, their own group or others‟. 
Allen and Valette (1977:36) state that the way to learn the language is by 
practicing and working in pairs can keep the students speaking. 
In addition they say that the first step of the students in learning to 
speak the language entail mimicry. They listen to the model and imitate what 
they hear. The action of practicing pronunciation using pictures is one way to 
help the learners in learning to speak English. In this way the model is the 
English teacher. The students imitate him in pronouncing the words related to 
the topic they are learning. 
Planning the learning activities that are individual, cooperative, and 
competitive is a technique to increase students‟ interest in learning (Burden, 
1999:240). Implementing the action giving credit point to the active students 
and groups was one of the competitive activities. Through this action, the 
students had more interest in English learning. As a result, they became active 
in the English class. 
The English teaching learning process requires various activities to 
avoid the boredom of the learners. The interlude activities that had been done 
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in this research showed the positive result. They made the learning process 
more interesting so that the students did not feel bored easily. 
One of the components in the process of teaching learning is media. 
Arikunto (1987:13) state that all things, which are used by the teacher to 
demonstrate or explain the educational material can be media. In the action of 
using the teaching media the researcher provide those in the form of a chart, 
cards, and pictures. This action was able to facilitate the teacher in presenting 
the English material. The students liked the media because they could 
understand the English lesson more easily. Moreover, they are motivated and 
encouraged to learn new vocabulary. As the result, the mean score of the test 
increase from post-test of the first cycle (71.5) to post test of the second cycle 
(81.6). 
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CHAPTER V 
RESEARCH OUTPUT 
 
A. Conclusion 
Having conducted the research, Contextual Teaching and Learning 
(CTL) can improve the quality of English teaching and learning process, 
especially of vocabulary mastery. With applying CTL, the students more 
easily understand the meaning of words and use the words based on the 
context. The students also become more active, more enthusiastic, more 
interested, and more motivated in learning new words so the teaching and 
learning process alive. Therefore, the students‟ vocabulary mastery improves. 
The improvement of the students‟ vocabulary mastery is reflected in the result 
of tests. The tests indicate that the mean score of pre test is 55.4, the mean 
score of post test 1 (cycle 1) is 71.5 and the mean score of post test 2 (cycle 2) 
is 81.6. 
Based from the research findings above the writer concludes that 
Contextual Teaching and Learning (CTL) are able to improve the English 
Vocabulary Mastery of the fifth grade students of SDN Gurawan Surakarta. 
 
B. Implications 
In teaching vocabulary, it is important to implement an appropriate 
teaching approach. The use of CTL in teaching vocabulary is an effective way 
to improve the students‟ vocabulary mastery. One of the effective points of 
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CTL is the students are stimulated to find meaning by making connection, 
between the academic material with the context of their daily lives. All of the 
theories of academic subject will be meaningful when they can see its function 
or application in their daily lives. By seeing meaning, the students will be 
more easily to grasp the knowledge or the skills they have obtained and they 
can also practice it in their daily lives.  
Books or any other materials intended for teaching and learning 
vocabulary for students of year five in particular and elementary students in 
general need to incorporate CTL since the use of this media increases the 
interest and motivation of the students to learn vocabulary. 
The activities of teaching and learning vocabulary in the classroom, 
besides requiring an appropriate design and books, also require the creativity of 
the teacher in making use the aids from various sources (magazines, 
encyclopedia, newspapers, dolls) and in combining the use of the aids with the 
method. This way, an optimal outcome can be achieved. 
 
C. Suggestion  
After conducting the research and obtaining the conclusion, the writer 
would like to put forward some suggestions as follows: 
 
1. To English teachers 
Before conducting the teaching and learning process especially 
English to the elementary school students, it is important to understand to 
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the students characteristics as young learners. By noticing their 
characteristics, the teachers should be creative to implement various 
techniques, for example, by using CTL in the teaching learning process so 
that the students enjoy the lesson and learn the material easily. 
 
2. To students 
Teachers can‟t make an effective and successful teaching and 
learning process by their selves only. They also need students‟ 
participation. Students can be good participant by obey the teachers‟ 
instructions, and can cooperate with other friends and the teachers. They 
should be active to gain knowledge. They should also encourage 
themselves to learn more and to ask what they do not know in order to get 
better understanding. 
 
3. To other researchers 
This study focuses on improving English vocabulary through CTL. 
This is one of teaching techniques used in teaching English for elementary 
students. The writer hopes that the finding of the study will be useful for 
the other researcher in the future research. There are many other 
techniques in teaching English for elementary students, the writer expects 
that the future researches will be elaborate more how these techniques 
may be able to solve the problems faced by an English teacher. 
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